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INTRODUCTION

Welcome to Graduate Course Experience
2014, the 22nd edition of the annual report
into the course experience perceptions of
graduates who completed the requirements
for a coursework degree from an Australian
higher education institution in 2013 and
subsequently responded to the 2014 Course
Experience Questionnaire (CEQ). In the
CEQ, which is administered approximately
four months after course completion,
respondents are asked to rate the extent to
which they agree or disagree with 13 core
items constituting two summated rating
scales and a single-item overall satisfaction
indicator, along with a subset of 36 optional
items constituting eight scales, the latter
varying based on institutional preference.
The facets of the student experience
measured by the CEQ are summarised in
Table 1. The labels defined in Table 1 are
used as abbreviations throughout this report.
Although not strictly a scale, the OSI is
referred to as such to simplify reporting.

Though the CEQ has been administered
annually since 1992, two substantial
changes to the conduct of the survey in 2010
resulted in a break in the CEQ time series.
First, CEQ responses collected by telephone
interview were included in the analysis
sample for the first time in 2010. In earlier
years, only those responses collected online
or by paper questionnaire were included.
Second, all five points on the Likert-type
response format were labelled for the first
time in 2010. In earlier years, only the two
endpoints were labelled. Both of these
changes led to inflated scores relative to
previous surveys. Due to this break in the
CEQ time series, comparing CEQ results
pre and post 2010 is strongly discouraged.
This report presents trends in CEQ results
since 2010 in the final section.

Like the other reports of the 2014 Australian
Graduate Survey (AGS), only essential
content has been included in order to
provide a more accessible report that can
be comprehended at a glance. A range

of supplementary tables and figures that
present CEQ results in much more detail
are available from www.graduatecareers.
com.au/Research/ResearchReports/
GraduateCourseExperience. These are
denoted by letters instead of numbers
throughout this report.

Title Label Focus Status Items
Good Teaching Scale GTS the nature of teaching experienced during a course Core 6
Generic Skills Scale GSS the enhancement of selected generic skills Core 6
Overall Satisfaction Iltem oSl overall satisfaction with course quality Core 1
Clear Goals and Standards Scale CGS whether course structure was clear and meaningful Optional 4
Appropriate Workload Scale AWS whether workload levels hindered deeper forms of learning Optional 4
Appropriate Assessment Scale AAS whether assessment promoted deeper forms of learning Optional 3
Intellectual Motivation Scale IMS the impact of the course in inspiring and enabling individuals intellectually Optional 4
Student Support Scale SSS access to and satisfaction with key university facilities and services Optional 5
Graduate Quialities Scale GQS whether the course generated higher-order outcomes and perspectives related to lifelong learning Optional 6
Learning Resources Scale LRS the appropriateness and effectiveness of sources of information and course materials Optional 5
Learning Community Scale LCS the social experience of learning at university Optional 5
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By convention, CEQ items and scale
statistics are reported using a -100,

-50, 0, 50 and 100 reporting metric that
corresponds to the five-point response
format. In addition, mean percentage
agreement and mean percentage broad
agreement scores are presented throughout
this report. Mean percentage agreement
scores reflect the mean distribution of
responses in the agree and strongly agree
response categories and can therefore be
interpreted as the proportion of responses
that fall within these categories. Mean
percentage broad agreement scores reflect
the mean distribution of responses in the
neither agree nor disagree, agree and
strongly agree response categories and
may be interpreted accordingly.

While the CEQ is conducted as part of

a national graduate census, the extent of
nonresponse to the survey means that it is
reasonable to consider the secured responses
to be a sample of the overall graduate
population. As has been recommended

in previous editions of this report, differences
in CEQ scores of five points or more may be
considered to be of practical interest because
they represent a difference of at least a

fifth of a standard deviation. It is important
to bear this in mind when interpreting the
results presented in this report and in the
supplementary tables and figures.

It is also important to note that respondents
to the CEQ are invited to provide feedback
on up to two courses or fields of education,
so there are more responses to the CEQ
than respondents. First and second CEQ
responses are typically combined for
analysis to enhance the reliability and
validity of the results.

As the CEQ is a complex instrument with

a long history, a detailed discussion of its
properties is beyond the scope of this report.
Readers are directed to pre-2010 editions of
Graduate Course Experience, which contain
a detailed overview of the CEQ (e.g. GCA
& ACER, 2010).

WWW.GRADUATECAREERS.COM.AU/RESEARCH
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CEQ RESPONDENT
CHARACTERISTICS
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AGS questionnaires containing the CEQ
were distributed to 251,623 graduates and
133,853 valid responses were returned,
giving a national CEQ response rate of
53.2 per cent. This was virtually unchanged
from the 2013 survey, which achieved a
response rate of 53.1 per cent, but remains
well above the ten-year response rate
average of 50.1 per cent.

A total of 56 higher education providers
participated in the 2014 survey. Institutional
CEQ response rates ranged from 23.8 per cent
to 81.2 per cent, with a median of 52.7 per cent.
Institutional response rates are presented in
Table A. Institutional respondent numbers

for each CEQ scale are presented in Table B.
One important point in this table is that all
of the statistics presented in this report for
the eight optional CEQ scales are based on
the responses of graduates from a subset

of participating institutions. Of the 56
participating institutions, 46 administered at
least one optional CEQ scale. The average
number of optional CEQ scales administered
by institutions was two, and the maximum was
eight. The most common optional scale was the
GQS, administered by 33 institutions. The AWS
and IMS were the least common, administered
by six and eight institutions, respectively.

The distribution of CEQ respondents across
key demographic and contextual groups is
presented in Table 2, stratified by qualification
group. Around a quarter of respondents earned
a degree in the management and commerce
field. The fields of society and culture,

and health also accounted for substantial
proportions of respondents. Together with
education, these four fields accounted for
almost three-quarters of all CEQ respondents.
More than half of respondents had completed
a pass bachelor degree, while just over a fifth
had completed a master degree by coursework.
In all, 74.1 per cent of bachelor degree
respondents had financed their studies through
the HECS system, whereas 61.4 per cent of
coursework postgraduates had paid domestic

or international fees. Most graduates who
had financed their studies through the HECS
system had deferred at least some of the
debt. Around three-quarters of respondents
had studied full-time, with bachelor degree
graduates much more likely to have done

so. Bachelor degree graduates were also the
most likely to have studied on campus.

The demographic composition of the

sample was largely consistent with recent
surveys. Females accounted for 60.3 per cent
of respondents, and just under half of
respondents were aged under 25. In total,
20.3 per cent of respondents had completed
their studies as international students, and
27.7 per cent of all respondents reported
being from a non-English speaking
background. A large majority of respondents
had undertaken paid work during their final
year of study. Following course completion,
44.0 per cent and 31.6 per cent of respondents
were employed full time and part time,
respectively, whereas 24.4 per cent were

not in paid work at the time of the survey.

By way of comparison, 45.4 per cent and
30.4 per cent of respondents to the 2013 CEQ
sample were in full-time and part-time work,
respectively, while 24.2 per cent were not

in paid work. As can be seen, though there
was a contraction in full-time employment
between 2013 and 2014, the magnitude of the
decrease was relatively modest. A detailed
investigation into graduates employment
outcomes is presented in the Graduate
Destinations 2014 report (GCA, 2015).

As noted previously, CEQ respondents are
invited to provide feedback on up to two
courses or fields of education, so there are
more CEQ responses than respondents. In
2014, a total of 22,375 graduates provided
a valid second CEQ response, so while
there were 133,853 CEQ respondents, there
were 156,228 valid CEQ responses. The
distribution of valid CEQ responses across
key demographic and contextual groups is
presented in Table C.
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Postgraduate
Bachelor degree coursework Other qualification Total
n % n % n % n %
Natural and Physical Sciences 7911 94 1,382 28 17 14 9310 7.0
Information Technology 2,839 34 1,989 4.1 51 4.1 4,879 36
c Engineering and Related Technologies 5,735 6.8 2,488 5.1 240 194 8463 6.3
-% Architecture and Building 2,521 30 1,181 24 24 1.9 3,726 28
é Agriculture, Environmental and Related Studies 1,178 14 734 15 30 24 1,942 15
u"g Health 15,116 18.0 8,388 172 11 09 23,515 176
% Education 5,994 7.1 8,251 169 53 43 14,298 10.7
_"; Management and Commerce 18,398 219 13,549 278 218 176 32,165 240
§ Society and Culture 17,112 204 9,025 185 443 358 26,580 199
- Creative Arts 7,034 84 1,721 35 151 12.2 8,906 6.7
Food, Hospitality and Personal Services 13 0.0 8 0.0 21 0.0
Mixed Field Programmes 20 0.0 32 0.1 52 0.0
Doctorate by coursework 139 03 139 0.1
Master degree by coursework 30471 62.5 30471 22.8
Graduate/Postgraduate diploma 8,867 182 8,867 6.6
g Graduate certificate 7,977 164 7977 6.0
g Graduate qualifying or preliminary 53 0.1 53 0.0
g Bachelor degree (graduate entry) 1,241 2.5 1,241 09
% Bachelor degree (honours) 6,104 73 6,104 46
3 Bachelor degree (pass) 76,878 91.7 76,878 574
Advanced diploma or diploma 890 1.1 890 07
Associate degree 978 79.0 978 07
Other award course 260 21.0 260 0.2
z HECS paid upfront 8476 10.1 3,609 74 108 8.7 12,193 9.1
s é HECS deferred some or all 53,550 64.0 15,011 309 639 517 69,200 519
% 8 International fee-paying student 13,887 16.6 12,968 26.7 323 26.1 27,178 204
% § Australian fee-paying student 7,689 92 16,837 34.7 167 135 24,693 185
& APA or RTS research student 29 0.0 111 0.2 140 0.1
%"g gy Mainly full time 74,252 88.9 27,205 56.0 950 769 102,407 76.8
= % &2 Mainly part time 9,303 1.1 21,382 44.0 286 23.1 30,971 232
§ ° Internal (on-campus) 71,996 86.1 30,867 636 796 644 103,659 777
é § é External (distance) 5,682 6.8 13,033 268 357 289 19,072 143
£ Mixed mode (internal and external) 5914 7.1 4,656 9.6 83 6.7 10,653 8.0
Male 32,815 391 19580 40.2 698 564 53,093 39.7
§ Female 51,013 60.8 29,153 59.8 538 435 80,704 60.3
Unknown 44 0.1 15 0.0 2 0.2 61 00
Under 25 55,879 66.7 7,450 153 640 51.8 63,969 47.8
g 2510 29 14,988 17.9 15,045 309 231 187 30,264 226
;5: 30to 39 7,248 86 13,378 27.5 195 158 20,821 156
2 40 to 54 4,787 5.7 10,505 21.6 139 12 15431 1.5
55 and over 926 1.1 2,354 4.8 31 25 3311 25
5 No 82,435 99.2 46,829 99.3 1,155 973 130419 99.2
& E Yes, Aboriginal 452 05 213 0.5 25 2.1 690 0.5
< E Yes, Torres Strait Islander 73 0.1 19 0.0 4 0.3 96 0.1
% Yes, Aboriginal and Torres Strait Islander 157 0.2 108 0.2 3 03 268 0.2
E S g e Australia 69,985 834 35,781 734 915 739 106,681 79.7
2T E_ 1< International 13,887 16.6 12,967 26.6 323 26.1 27177 20.3
% qg’é % English 61,013 746 32,377 68.1 785 730 94,175 723
= g §§ Other 20,721 254 15,152 319 291 27.0 36,164 27.7
%j‘_ﬁ 5 Yes 2,674 32 1,272 26 46 3.7 3,992 30
gé E No 80,673 96.8 47,149 974 1,186 963 129,008 97.0
jr% —g g g ,—:5 § Yes 60,171 72.1 34,980 721 715 57.8 95,866 720
& 23 > >[No 23,265 279 13,524 279 522 422 37311 280
oY In full-time work, or had accepted an offer of full-time work (35 hpw or more) 31,811 384 25,877 53.8 530 429 58,218 440
& g § In part-time work, or had accepted an offer of part-time work (fewer than 35 hpw) 29,797 36.0 11,652 24.2 293 237 41,742 316
Not working 21,247 256 10,600 220 413 334 32,260 244
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NATIONAL COURSE
EXPERIENCE RESULTS

GRADUATE COURSE EXPERIENCE 2014

Summary statistics for each CEQ scale are
presented in Table 3, split by qualification
group. For each CEQ scale, the number of
valid scores (n), means (X), medians (M),
standard deviations (s), mean percentage
agreement (PA) and mean percentage broad
agreement (BA) are given. The scale scores
for which means, medians and standard
deviations are reported are based on the
-100 to 100 CEQ reporting metric outlined
in Section 1.

There is considerable variation in scale
means. These range from highs of 50.5,
50.3 and 50.0 for the IMS, GQS and OSI,
respectively, to lows of 3.7 and 9.3 for

the AWS and AAS. Because the CEQ
scales represent different aspects of the
course experience, it is inadvisable to
make comparisons across the scales. It is
interesting, however, to note the aspects
with which graduates expressed less
agreement than others. It is also of value to
note the standard deviation figure, as this
illustrates the spread of scale scores from
the mean. A smaller standard deviation
indicates that scores are grouped tightly
around the mean, while a larger standard
deviation indicates that there is a wide
dispersion of scores. The relatively large
standard deviations associated with the AAS
and OSI are likely due to the fact that they
are comprised of fewer items than the other
CEQ scales (three and one, respectively),
making them less consistent and reliable
than the other scales.

Descriptive statistics and response category
percentages for the 49 items underpinning
the 11 CEQ scales are presented for
bachelor graduates in Table 4. This table
presents, for each item, the number of
responses (n), the mean, median and
standard deviation, mean percentage
agreement (PA) and mean percentage

broad agreement (BA), the distribution of
responses across the five-point response
format ((strongly disagree (SD), disagree
(D), neither agree nor disagree (N), agree
(A) and strongly agree (SA)), and the
relative percentages of planned (P) and
unplanned (UP) missing data. Planned
missing data are due to institutional
selection of optional CEQ scales, while
unplanned missing data are due to
individual-level non-response to items
administered on the CEQ. The response
category percentages do not include missing
data. Some figures may not sum precisely to
100 due to rounding errors. The seven items
flagged with an ‘R’ at the end of their labels
are negatively worded. These items were
reverse coded prior to analysis to ensure that
all items in a scale measure the underlying
phenomenon in a uniform direction.
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Item mean percentage agreement figures

for bachelor graduates are presented in
Figure 1 to visually illustrate the variation

in the items comprising each scale and the
mean agreement to the discrete phenomenon
tapped by each scale. The items have been
sorted within their respective scales by mean
percentage agreement. It is encouraging that
the highest item mean percentage agreement
figures are for GQS40 (‘I consider what I

learned valuable for my future”), IMS13
(‘Overall, my university experience was
worthwhile’), GQS11 (‘The course provided
me with a broad overview of my field of
knowledge’), and IMS02 (‘I found my
studies intellectually stimulating’). The
same four items were also ranked highly

in 2013. The lowest item mean percentage
agreement figures are for AWS29 (‘There
was a lot of pressure on me as a student

WWW.GRADUATECAREERS.COM.AU/RESEARCH

in this course’) and AWS09 (‘The sheer
volume of work to be got through in this
course meant it couldn’t all be thoroughly
comprehended’), which were also ranked
lowest in 2013. Given the reverse coding of
these items, this could suggest that graduates
tend to feel pressured by heavy workloads in
ways that may inhibit learning.

Scale n X M s PA BA Scale n X M s PA BA
GTS 52414 387 41.7 381 701 90.2 GTS 1,284 313 41.7 383 64.0 88.1
GSS 52,359 44.7 500 352 752 924 GSS 1,281 404 500 337 724 927
» Osl 52,265 505 500 439 835 93.1 Osl 1278 415 50.0 44.7 752 915
g CGS 7,576 279 250 359 63.0 8238 < CGs 54 424 500 339 730 924
§ AWS 1813 85 125 340 44.0 710 ‘§ AWS 20 14.6 83 394 479 775
% AAS 3,455 223 333 46.1 537 7838 ffé AAS 57 178 16.7 392 49.7 80.1
','; IMS 4,602 519 500 373 82.1 939 g IMS 333 437 500 37.3 747 931
‘g 5SS 11,333 413 40.0 317 700 934 5 5SS 432 320 400 324 634 919
- GQS 30,029 522 50.0 332 820 94.8 GQS 716 46.5 500 313 778 94.4
LRS 4,837 430 500 344 759 925 LRS 394 310 400 356 64.3 90.0
LCS 7,583 320 400 386 63.1 879 LCS 365 330 400 357 637 894
GTS 102,246 356 417 36.8 673 89.5 GTS 155,944 36.6 417 373 682 89.7
GSS 102,147 481 50.0 322 789 938 GSS 155,787 46.8 500 333 776 934
osl 101,930 498 500 419 8238 93.8 osl 155473 500 500 426 83.0 935
o CGs 19,081 270 250 338 614 828 g CGs 26,711 273 250 344 619 82.8
%1 AWS 4,071 15 00 316 368 66.7 ','; AWS 5,904 37 00 325 39.0 68.1
E AAS 9,522 46 00 455 384 68.1 % AAS 13,034 93 16.7 46.3 425 710
% IMS 8,359 500 50.0 387 79.7 924 é IMS 13,294 505 50.0 382 804 929
® SSS 23,452 430 50.0 324 730 929 fjj SSS 35,217 423 500 322 719 93.0
GQS 59,538 494 500 324 80.1 94.2 GQS 90,283 50.3 500 327 80.7 94.4
LRS 6,810 414 500 337 74.1 920 LRS 12,041 41.7 500 341 745 92.1
LCS 16,234 339 400 370 654 885 LCs 24,182 333 400 375 64.7 883
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Missing
Descriptive statistics Response category percentages Data
Std
Label  Item n Mean Median  Dev. PA BA SD D N A SA P UP
GTSO1  The staff put a lot of time into commenting on my work. 102,094 357 500 454 699 886 22 92 187 546 152 0.0
GTS03  The teaching staff normally gave me helpful feedback on how I was = 102,073 = 393 500 445 733 900 19 8.1 167 560 173 0.0
going.
GTS10  The teaching staff of this course motivated me to do my best work. 102,040  37.0 500 458 675 903 2.1 76 228 491 184 0.0
GTS15 - My lecturers were extremely good at explaining things. 102,038  36.1 500 444 669 911 2.1 69 242 505 163 0.0
GTS16  The teaching staff worked hard to make their subjects interesting. 102,030 380 500 445 688 913 20 6.7 225 510 178 0.0
GTS27  The staff made a real effort to understand difficulties | might be 101,921 273 500 487 578 857 32 111 279 436 143 0.0
having with my work.
GSS06  The course helped me develop my ability to work as a team member. 101,887 403 500 464 720 900 22 78 180 511 209 0.0
GSS14  The course sharpened my analytic skills. 101,904 532 500 405 831 954 12 33 124 538 292 0.0
GSS23  The course developed my problem-solving skills. 101,912 497 500 402 809 951 12 37 142 563 246 0.0
GSS32  The course improved my skills in written communication. 101,934 523 500 435 816 938 16 46 122 509 307 0.0
GSS42  Asaresult of my course, | feel confident about tackling unfamiliar 101,906 439 500 416 750 940 15 46 189 547 203 0.0
problems.
GSS43 My course helped me to develop the ability to plan my own work. 101,906  49.0 500 402 808 949 13 38 140 572 236 0.0
0OSI149  Overall, I was satisfied with the quality of this course. 101,930 498 500 419 828 938 19 42 110 580 248 0.0
CGS08 It was always easy to know the standard of work expected. 18997 325 500 476 658 8.8 28 104 210 506 152 813 02
CGS28  Iusually had a clear idea of where | was going and what was 19,025 394 500 437 735 914 24 62 179 571 163 813 02
expected of me in this course.
CGS39 It was often hard to discover what was expected of me in this course. R 19,033 -06 00 545 373 627 79 294 254 305 68 813 02
CGS46  The staff made it clear right from the start what they expected 19043 368 500 451 690 904 25 71 214 525 165 813 0.1
from students.
AWS05 | was generally given enough time to understand the things 4,042 392 500 411 738 927 21 52 189 600 139 959 0.1
I had to learn.
AWS09  The sheer volume of work to be got through in this course meant 4,047 -129 00 505 243 546 88 366 303 202 41 959 0.1
it couldn't all be thoroughly comprehended. R
AWS19  The workload was too heavy. R 4,053 -43 00 485 281 664 70 266 383 242 39 959 0.1
AWS29  There was a lot of pressure on me as a student in this course. R 4,052 -158 00 496 211 53.5 99 366 324 174 37 959 0.1
AAS04  To do well in this course all you really needed was a good memory. R 9,493 24 00 600 404 619 97 284 215 281 123 906 0.1
AAS26  The staff seemed more interested in testing what | had memorised 9,494 32 00 542 377 668 69 263 29.1 288 88 906 0.1
than what | had understood. R
AAS44  Too many staff asked me questions just about facts. R 9,480 8.2 00 489 371 759 45 196 388 292 79 906 0.1
IMS02 | found my studies intellectually stimulating. 8341 523 500 431 834 935 1.8 46 102 538 296 918 00
IMSO7 | found the course motivating. 8347 401 500 476 719 896 27 77 177 504 214 918 00
IMS13 Overall, my university experience was worthwhile. 8351 575 500 447 847 942 22 36 95 463 384 918 00
IMS35  The course has stimulated my interest in the field of study. 8335 50.1 500 472 787 922 25 54 135 469 318 918 00
SSS21  I'was able to access information technology resources when 23398 521 500 415 830 947 16 38 117 548 282 769 02
I needed them.
SSS24  Relevant learning resources were accessible when | needed them. 23390 486 500 403 817 945 1.5 39 129 592 225 769 02
SSS25  Health, welfare and counselling services met my requirements. 23287 293 500 = 432 528 936 22 41 408 385 144 769 03
SSS34  The library services were readily accessible. 23414 533 500 420 829 948 16 36 119 525 304 769 02
SSS37  I'was satisfied with the course and careers advice provided. 23387 318 500 494 647 870 41 90 222 487 160 769 02
GQS11  The course provided me with a broad overview of my field 59413 516 500 408 837 946 15 39 108 572 265 418 02
of knowledge.
GQS17  The course developed my confidence to investigate new ideas. 59426 455 500 422 763 938 14 48 175 538 225 418 02
GQS30  University stimulated my enthusiasm for further learning. 59455 410 500 482 715 899 28 73 183 482 234 418 02
GQS36  Ilearned to apply principles from this course to new situations. 59427 499 500 393 818 954 1.2 35 136 580 237 418 02
GQS40 | consider what | learned valuable for my future. 59415 573 500 412 855 956 14 30 101 505 350 418 02
GQS48 My university experience encouraged me to value perspectives 59425 511 500 398 817 958 13 30 141 556 260 418 02
other than my own.
LRS12  The library resources were appropriate for my needs. 6,803 392 500 471 696 902 25 73 206 484 211 933 00
LRS33  The study materials were clear and concise. 6,785 389 500 442 723 908 21 7.1 185 553 170 933 00
LRS38 It was made clear what resources were available to help me learn. 6,801 43.1 500 419 764 931 1.9 50 166 579 185 933 00
LRS41  Course materials were relevant and up to date. 6,799 432 500 437 762 922 22 56 16.1 559 203 933 00
LRS47  Where it was used, the information technology in teaching and 6,795 428 500 413 759 938 19 43 179 580 178 933 00
learning was effective.
LCS18  Ifelt part of a group of students and staff committed to learning. 16,222 375 500 473 695 892 28 80 197 505 190 841 00
LCS20  Students’ideas and suggestions were used during the course. 16,207 280 500 470 591 871 3.0 99 280 462 129 841 01
LCS22  llearned to explore ideas confidently with other people. 16212 418 500 418 743 930 16 54 187 563 180 841 0.1
LCS31  Ifelt| belonged to the university community. 16216 270 500 529 587 829 47 124 242 417 171 841 01
LCS45 I was able to explore academic interests with staff and students. 16,201 350 500 454 657 901 22 77 244 492 164 841 0.1
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Good Teaching

The teaching staff normally gave me helpful feedback on how | was going. (GTS03)
The staff put a lot of time into commenting on my work. (GTS01)

The teaching staff worked hard to make their subjects interesting. (GTS16)
The teaching staff of this course motivated me to do my best work. (GTS10)
My lecturers were extremely good at explaining things. (GTS15)

The staff made a real effort to understand difficulties | might be having with my work. (GTS27)
Generic Skills

The course sharpened my analytic skills. (GSS14)

The course improved my skills in written communication. (GSS32)

The course developed my problem-solving skills. (GSS23)

My course helped me to develop the ability to plan my own work. (GSS43)

As a result of my course, | feel confident about tackling unfamiliar problems. (GS542)

The course helped me develop my ability to work as a team member. (GSS06)

Overall Satisfaction

Overall, | was satisfied with the quality of this course. (OS149)

Clear Goals and Standards

| usually had a clear idea of where | was going and what was expected of me in this course. (CGS28)
The staff made it clear right from the start what they expected from students. (CGS46)

It was always easy to know the standard of work expected. (CGS08)

It was often hard to discover what was expected of me in this course. R (CGS39)

Appropriate Workload

I was generally given enough time to understand the things | had to learn. (AWS05)

The workload was too heavy. R (AWS19)

The sheer volume of work to be got through in this course meant it couldn't all be thoroughly comprehended. R (AWS09)
There was a lot of pressure on me as a student in this course. R (AWS29)

Appropriate Assessment

To do wellin this course all you really needed was a good memory. R (AAS04)

The staff seemed more interested in testing what | had memorised than what | had understood. R (AAS26)
Too many staff asked me questions just about facts. R (AAS44)

Intellectual Motivation

Overall, my university experience was worthwhile. (IMS13)

| found my studies intellectually stimulating. (IMS02)

The course has stimulated my interest in the field of study. (IMS35)

| found the course motivating. (IMS07)

Student Support

| was able to access information technology resources when I needed them. (S5521)

The library services were readily accessible. (55534)

Relevant learning resources were accessible when | needed them. (S5524)

I was satisfied with the course and careers advice provided. (55537)

Health, welfare and counselling services met my requirements. (S5525)

Graduate Qualities

I consider what | learned valuable for my future. (GQS40)

The course provided me with a broad overview of my field of knowledge. (GQS11)

I learned to apply principles from this course to new situations. (GQS36)

My university experience encouraged me to value perspectives other than my own. (GQS48)

The course developed my confidence to investigate new ideas. (GQS17)

University stimulated my enthusiasm for further learning. (GQS30)
Learning Resources

It was made clear what resources were available to help me learn. (LRS38)
Course materials were relevant and up to date. (LRS41)

Where it was used, the information technology in teaching and learning was effective. (LRS47)
The study materials were clear and concise. (LRS33)

The library resources were appropriate for my needs. (LRS12)

Learning Community

Ilearned to explore ideas confidently with other people. (LCS22)

| felt part of a group of students and staff committed to learning. (LCS18)

| was able to explore academic interests with staff and students. (LCS45)
Students'ideas and suggestions were used during the course. (LCS20)

I felt I belonged to the university community. (LCS31)

Figure 1: CEQ item mean percentage agreement (bachelor graduates)
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THE INFLUENCE OF
COURSE CHARACTERISTICS

GRADUATE COURSE EXPERIENCE 2014

This section presents CEQ scale descriptive
statistics stratified on the basis of different
course characteristics, including broad

field of education (BFOE), detailed field

of education (DFOE), means of financing
study, attendance type and mode of study.
As noted earlier, it is not advisable to make
direct comparisons across the scales, as each
represents a different facet of the course
experience. The point of reference for

each mean percentage agreement figure is
either the corresponding figure for another
contextual group or for the whole sample.

Mean percentage agreement figures across
the ten main BFOE are presented in Table 5,
stratified by qualification group. The broad
fields of food, hospitality and personal
services, and mixed field programmes
have been omitted due to small response
numbers. Since aggregations at the BFOE
level hide much of the detail that is of
interest to individual schools, faculties and
academic departments, mean percentage
agreement figures for the three core CEQ
scales (GTS, GSS and OS]I) are given

for each narrow field of education in
Figures A to J.

In order to examine in greater detail the
mean percentage agreement scores for
graduates of different disciplines, figures
for the 30 largest DFOE are given in
Table 6 for bachelor degree respondents.
The table is sorted in descending order of
response numbers. The 30 DFOE listed

in Table 6 account for 55.4 per cent of all
bachelor degree responses. The abbreviation
‘n.e.c.” in the list of fields denotes one not
elsewhere classified.

The fields of history, medical science, general
medicine, human movement and literature all
had relatively high scores across many scales.
Indeed, history graduates had the highest score
out of any of the large fields on the GTS,
OSI, CGS and LRS. Results from previous
surveys show this to be a fairly typical result
for this field. Conversely, the fields of civil
and mechanical engineering, and architecture
tended to have some of the lowest CEQ scores.
The widest range of scores across fields

was observed for the AAS and AWS, and

the narrowest for the GSS, GQS, OSI and
SSS. For the AAS, international business
graduates recorded the lowest mean score
(21.2), whereas architecture graduates had the
highest (75.8). Notably, several large fields in
the broader management and commerce area
had relatively low scores on this particular
scale, such as accounting, banking and finance,
business and management, and marketing.

It is important to note that the some scales
have relatively small response numbers (see
Table 3), and are therefore more susceptible
to year-on-year variations, especially when
the sample is subdivided. For example, while
architecture had the highest score out of

any large field on the AAS in 2014, it had

the lowest in 2013. Such variation is almost
certainly due to chance, and does not reflect a
genuine improvement in educational practice.

As shown in Figure 2, international fee-
paying graduates had lower scores than
domestic graduates on a number of scales,
with particularly large differences observed
for the AAS and AWS. On the other hand,
international fee-paying graduates had notably
higher scores than domestic graduates on the
SSS and LCS. A breakdown of these scores
by qualification group is presented in Table D.
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n GTS GSS (o] CGS AWS AAS IMS SSS GQS LRS LCS
Accounting 6918 638 77.3 83.1 60.9 336 251 739 739 76.7 713 61.5
Banking and Finance 4,441 60.0 74.8 79.1 583 438 260 72.7 763 754 583 56.9
Psychology 4,283 67.0 80.2 84.0 59.7 359 418 826 744 83.6 764 594
General Nursing 3,924 66.4 81.6 81.1 57.1 289 25.1 85.3 77.2 83.2 794 74.8
Business and Management 3,000 65.2 79.3 82.1 595 35.1 30.2 69.2 693 77.9 737 63.6
Marketing 2,901 654 80.0 83.7 60.0 373 24.9 74.0 74.6 79.2 70.2 62.7
Teacher Education: Primary 2,508 66.0 77.5 822 58.1 343 36.5 87.7 71.0 81.1 705 69.5
Law 2425 60.7 825 84.0 63.8 539 834 736 815 816 586
History 1,887 780 782 88.7 68.4 40.0 515 86.8 74.0 85.7 87.6 61.3
Political Science 1,679 710 76.5 848 68.0 417 574 827 718 843 75.1 60.3
Medical Science 1,657 69.2 818 858 65.6 464 413 785 76.5 81.1 83.8 68.6
Nursing 1,618 61.9 794 770 518 29.1 352 80.8 729 784 74.8 544
Human Resource Management 1,488 66.3 814 86.1 64.3 37.2 29.8 794 72.0 80.5 757 57.0
Economics 1,477 62.1 754 814 67.0 36.6 394 781 75.0 784 771 60.6
Civil Engineering 1,311 50.8 815 783 539 20.8 279 77.3 67.1 74.7 60.0 59.3
Teacher Education: Early Childhood 1,234 67.7 789 824 56.9 335 363 882 66.3 849 77.1 72.8
General Medicine 1,196 584 79.8 823 517 46.5 100.0 74.8 86.8 726 757
Human Movement 1,186 70.7 80.7 844 65.5 398 345 86.4 76.2 835 65.6 77.1
Communication and Media Studies 1,144 711 785 83.8 64.9 50.0 494 79.5 736 794 62.6 70.8
International Business 1,136 653 788 82.1 64.0 62.5 212 70.1 74.2 77.3 826 63.2
Graphic and Design Studies 1,127 704 741 780 58.8 396 40.2 758 70.9 77.9 594 68.2
Mechanical Engineering 1,069 493 829 753 526 250 349 76.2 74.8 77.0 64.0 63.3
Teacher Education: Secondary 966 654 76.2 780 525 295 300 786 70.8 79.0 634 69.1
Music 918 719 715 77.2 62.5 45.0 66.1 65.0 63.1 782 66.0 60.7
Communication and Media Studies, n.e.c. 909 718 76.7 819 56.8 357 60.0 67.0 714 774 632 70.7
Architecture 899 63.2 74.1 735 40.6 75.8 725 66.3 753 564 59.8
Business and Management, n.e.c. 871 67.5 80.1 84.1 634 45.0 30.3 80.0 731 77.9 751 65.7
Literature 864 77.6 79.0 879 66.3 395 459 89.3 728 84.7 875 70.5
Journalism 864 716 782 819 63.6 835 711 80.4 755 66.8
Human Biology 856 67.1 76.8 86.6 67.0 125 288 919 786 8138 75.0 65.8
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Agreement (per cent)

Figure 2: CEQ mean percentage agreement by means of financing study (coursework graduates)
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From Figure 3, it can be seen that
coursework graduates who studied mainly
part time had higher mean percentage
agreement scores than full-time attendees
on seven scales, with particularly large

differences observed for the AAS and AWS.

Graduates who studied mainly full time
had notably higher scores on the LCS, SSS
and GSS. A breakdown of these scores by
qualification group is given in Table E.

|
Mainly part-time

Mainly full-time

Coursework graduates who studied
externally by distance education had notably
higher scores on the AWS and AAS than
graduates who studied on campus (Table 7).
A broadly similar pattern was observed
when comparing on-campus and mixed-
mode graduates, but the differences tended
to be much smaller in magnitude relative to
external graduates, particularly in relation

to the AWS. Unsurprisingly, the scores for

external graduates were lowest for the LCS,
which represents the social experience of
learning at university. External graduates
also had relatively low scores on the SSS,
which considers access to key university
facilities and services. In all, external
graduates had lower scores than internal
graduates on six scales.

O ] ees

O ] 787

O 86

]

A T
R}
§ e 5
2 AAS
o s
(]

I 3
IMS

e EE
SSS 6

T 824
GQS

I 770

o I 574

40 60

Agreement (per cent)

Figure 3: CEQ mean percentage agreement by attendance type (coursework graduates)
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Internal (on-campus)

External (distance)

Mixed mode
(internal and external)

GTS 720 64.7 716
GSS 77.2 703 75.1
osl 834 83.2 84.5
=<
g CGS 63.0 61.7 65.0
% AWS 42.7 550 493
é AAS 525 578 60.8
é IMS 81.8 83.1 826
2
§ SSS 734 65.6 710
GQS 82.2 80.8 83.0
LRS 747 764 74.1
LCS 68.7 517 63.6
GTS 67.8 63.3 66.1
GSS 79.2 74.9 786
oSl 829 827 81.5
CGS 61.7 59.1 59.1
%’, AWS 36.7 46.5 35.1
g AAS 378 484 42.0
% IMS 79.8 836 775
o
SSS 73.6 654 746
GQS 80.0 82.0 80.2
LRS 72.1 773 729
LCS 66.9 521 62.6
GTS 68.9 64.1 68.3
GSS 786 77 771
osl 83.0 828 82.7
§ CGS 62.0 60.9 61.6
'g AWS 384 511 41.6
% AAS 413 533 49.0
é IMS 80.2 83.0 799
§ SSS 735 65.3 735
GQS 80.6 81.2 813
LRS 724 764 73.1
LCS 67.3 518 63.2
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THE INFLUENCE
OF RESPONDENT
CHARACTERISTICS

This section presents CEQ scale descriptive Consistent with earlier surveys, Table 8
statistics for different respondent groups, reveals a broadly positive relationship
including ones based on age, sex, whether the between age and mean percentage agreement
graduate identified as being of Aboriginal scores, with older graduates providing higher
or Torres Strait Islander background, scores than younger graduates on most CEQ
permanent residency status, whether the scales. This was most evident in relation to
graduate identified as having a disability, the AAS and, to a lesser extent, the AWS
final year work status, and labour market and IMS. A broadly opposite association
involvement at the time of the survey. was observed in relation to the GSS, SSS
Under 25 251029 30to 39 40 to 54 55 and over
GTS 720 703 68.8 69.6 714
GSS 789 76.6 74.5 727 700
x OSl 829 82.6 836 84.8 843
% CGS 60.2 59.7 64.2 66.1 68.9
% AWS 385 394 437 506 538
% AAS 45.1 44.7 532 67.0 739
-rgu IMS 80.8 78.7 83.2 86.7 89.1
2 SSS 719 730 706 66.7 65.1
& GQS 81.1 80.9 82.5 83.8 826
LRS 74.5 723 760 77.8 774
LGS 69.8 66.0 61.7 594 559
GTS 66.8 67.5 69.3 69.8 743
GSS 79.2 785 786 776 77.3
oSl 829 81.8 83.2 84.0 87.1
9 CGS 60.6 60.5 64.9 66.1 69.0
5K AWS 357 354 389 429 595
E AAS 366 364 433 522 63.0
2 IMS 78.5 79.7 84.7 885 900
3 SSS 740 729 70.7 69.4 69.3
GQS 795 79.9 829 846 85.7
LRS 720 716 76.2 772 79.6
LCS 66.5 65.0 61.8 599 673
GTS 67.3 688 689 69.6 723
GSS 79.1 775 759 743 722
" osl 828 82.1 833 84.5 853
‘qé‘ CGS 60.6 60.3 64.5 66.1 69.1
-rg AWS 36.0 370 415 47.7 553
%’ AAS 373 395 487 60.7 69.0
é IMS 786 79.2 836 873 89.1
3 555 737 728 705 676 66.4
N GQS 796 804 82.6 84.1 834
LRS 721 713 757 774 781
LCS 66.7 655 617 59.5 59.7
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and LCS, with younger graduates tending to
provide higher scores than older graduates.
A broadly similar pattern is observed across
qualification groups.

As shown in Figure 4, there are only minor
differences between males and females in
terms of mean percentage agreement across
most CEQ scales. The largest difference

of only 4.5 percentage points is observed

GTS
GSS

osl
CGS

AWS

CEQ scales

AAS

IMS

SSS

GQS

LRS

LGS

WWW.GRADUATECAREERS.COM.AU/RESEARCH

in relation to the AAS, with males giving
a higher mean score than females. A
breakdown of these scores by qualification
group is given in Table F. The most
salient points in this table are that female
postgraduate coursework graduates give

a much higher mean score on the AAS
than males, with 8.5 percentage points
separating the sexes. All other differences
are relatively minor.

40 60 80 100

Agreement (per cent)

Figure 4: CEQ mean percentage agreement by sex (coursework graduates)
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CEQ scales
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From Figure 5, it can be seen that respondents
who identified as being of Aboriginal or
Torres Strait Islander background gave
notably higher mean percentage agreement
scores than non-Indigenous graduates

on the IMS. In terms of their overall
satisfaction with their course experience,
however, the mean percentage agreement
scores for Indigenous and non-Indigenous
graduates were similar, with less than a
percentage point separating the groups.
When interpreting these figures, it is
important to bear in mind that the number
of Indigenous graduates who provided a
response to the CEQ is relatively small
(see Table 2). As a result, the mean percentage
agreement scores for this group can fluctuate
considerably from year to year. A breakdown
of these scores by qualification group is
presented in Table G.

Aboriginal or Torres Strait Islander

GTS

Graduates who were enrolled as Australian
citizens or permanent residents gave

much higher mean percentage agreement
scores than those who were enrolled as
overseas citizens in relation to the AAS
and, to a lesser extent, the AWS (Figure 6).
Conversely, overseas citizens tended to
provide higher mean scores on the SSS
and LCS. These scores are stratified by
qualification group in Table H. Along with
the findings already noted, this table shows
that overseas postgraduate coursework
graduates provided a notably higher mean
percentage agreement score than their
Australian counterparts in relation to the
GSS. The previously noted differences
between Australian and overseas graduates
in relation to the AAS, AWS, SSS and LCS
were also larger within the postgraduate
coursework qualification group.

Not Aboriginal or Torres Strait Islander

From Figure 7, it appears that disability has
only a minor impact on graduates’ course
experience perceptions as measured by the
CEQ. The largest difference was seen in
relation to the LCS, with graduates who
identified as having a disability giving a
lower mean percentage agreement score
than graduates who did not. Again, it

is important to keep in mind that this
difference may be due to the relatively
small number of graduates in the sample
who identify as disabled, and may not
reflect a genuine difference between the
two groups; especially since no similar
result was observed in 2013. A breakdown
of these scores by qualification group is
presented in Table .
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Figure 5: CEQ mean percentage agreement by Aboriginal.or Torres Strait Islander identification (coursework graduates)
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Figure 7: CEQ mean percentage agreement by disability identified (coursework graduates)
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Graduates who reported being in paid work
in their final year of study gave a notably
higher mean percentage agreement score
on the AAS than those who reported not
being in work (Table 9). When comparing
qualification groups, this difference was
larger for coursework postgraduates.
Moreover, coursework postgraduates

who reported no final year work tended

to provide higher mean scores on the SSS
and LCS than those who were working.
This may be due to students in paid work
having less available time to spend on
campus than those not in work. Coursework
postgraduates who were in paid work at the
time of the CEQ, especially full-time work,

tended to give markedly higher scores on
the AAS than those who were not in paid
work (Table 10). The same was observed for
bachelor degree graduates, but to a far lesser
extent. Moreover, coursework postgraduates
in paid work tended to provide lower mean
scores on the LCS than those who not. This
is presumably related to the result observed
in relation to final-year work, since many of
the postgraduates in paid work at the time of
the CEQ would have also been working in
their final year of study. When interpreting
the results presented in Table 10, it is
important to note that graduates who were
not working at the time of the CEQ may or
may not have been seeking work, or may

have been engaged in other activities at the
time of the survey, such as further study.

It is important to note that this discussion
on the influence of course and respondent
characteristics on CEQ scores does not
account for any interdependence between
characteristics. The differences in scores
for male and female graduates, for example,
are more likely the result of differences in
their enrolment characteristics than any
fundamental difference between the sexes.
In other words, sex may reflect a difference
in CEQ scores, but it is not necessarily the
cause of such. This should be kept in mind
when interpreting the preceding statistics in
this report.

Paid work in final year No paid work in final year In full-time work In part-time work Not working

GTS 69.2 723 GTS 68.9 71.0 715

GSS 741 780 GSS 742 755 77.0

~ oSl 83.7 83.1 x oSl 84.4 826 822

% CGS 63.5 61.5 é CGS 64.2 63.1 59.9

g AWS 46.0 39.1 g AWS 476 410 416
o S

@ AAS 583 426 L | AAS 59.1 54.0 418

‘r% IMS 826 80.8 'g IMS 827 83.0 79.6

g SsS 686 746 2 |sss 68.7 702 726

£ GQS 823 814 2 GQS 828 820 80.3

LRS 759 759 LRS 763 755 75.0

LCS 612 683 LCS 61.5 62.3 66.9

GTS 66.5 69.6 GTS 64.4 69.1 69.1

GSS 787 79.5 GSS 785 79.7 784

osl 82.5 83.5 osl 82.2 83.6 826

g CGS 61.2 61.8 g CGS 60.2 624 61.5

) AWS 370 363 > | AWS 36.7 363 392

g AAS 39.8 344 g AAS 399 385 36.7

% IMS 79.8 79.2 % IMS 79.1 81.0 786

= SSS 725 74.5 3 SSS 721 736 735

GQS 80.1 80.0 GQS 79.7 80.9 794

LRS 741 74.2 LRS 74.0 743 737

LCS 64.8 67.1 LCS 63.8 66.8 65.6

GTS 674 70.5 GTS 66.2 69.6 69.8

GSS 77.1 789 GSS 76.6 786 780

. osl 82.8 833 " osl 83.0 833 825

& CGS 619 618 ‘f._;j CGS 616 626 612

'fi AWS 396 374 B | Aws 406 375 40.1

—g AAS 446 36.9 —g AAS 464 418 38.1

é IMS 80.7 794 Q:J IMS 80.6 81.5 786

é SSS 711 744 é SSS 70.6 72.7 732

GQS 80.8 804 GQS 81.0 81.1 79.7

LRS 74.6 743 LRS 74.5 74.6 74.0

LCS 63.6 674 LCS 62.9 65.6 65.9
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This section presents CEQ scale and item
descriptive statistics for the period 2010 to
2014. As shown in Figure 8, every CEQ
scale other than the AWS, AAS and IMS
trended upward over the five years under
study. Comparing 2010 and 2014, the
largest movements were observed in relation
to the SSS and GTS, with increases of 5.2
and 5.0 percentage points, respectively.
Percentage agreement scores on the

LCS increased by 3.8 percentage points
over the same period. These results are
encouraging, and suggest that Australia’s
higher education institutions are continually
and effectively improving most facets of

the student experience. A similar gradual
inflation in CEQ scores was observed
prior to the break in the CEQ time series in
2010. Given that the CEQ methodology has
remained largely consistent over the past
few years, it is unlikely that these results
are due to methodological factors; however
it is important to note that trends observed
in relation to the eight optional scales may
be influenced by institutions choosing

to administer different sets of scales in
different administration rounds. The most
noteworthy downward trend was observed
in relation to the AAS, which fell 7.9
percentage points between 2010 and 2014.

GTS ® GSS oSl M CGS AWS AAS
A MS SSS GQS LRS LCS
100
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Py @ L J

Agreement (per cent)
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o
[ ]
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Figure 8: Trends in CEQ scale mean percentage agreement (coursework graduates)
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... every CEQ scale. other
than the AWS, AAS and
IMS. trended upward over
the five years under study.
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Percentage agreement scores for the
individual CEQ items are presented for

the period 2010 to 2014 in Table 11. The
item results generally reflect the scale
scores presented in Figure 8, with notable
increases observed in relation to the items
underpinning the GTS, SSS and LCS in
particular, and large decreases observed in
relation to the items underpinning the AWS
and AAS. The largest increase observed in
relation to any item was for SSS25 (‘Health,
welfare and counselling services met my
requirements’). Other results also suggest
ongoing improvements in educational
practice from the student point of view,
such as large increases on SSS37 (‘I was
satisfied with the course and careers advice
provided’), GTS10 (‘The teaching staff

of this course motivated me to do my best
work’) and LCS20 (‘Students’ ideas and
suggestions were used during the course’),
for example. Large decreases were observed
in relation to all three AAS items, which
suggests that graduates are increasingly
critical of the assessments administered

by their institutions; however, as noted

in relation to Figure 8, this result may be
influenced by the particular institutions
choosing to administer the AAS, and the
relatively small number of responses to

the AAS from graduates. Movements in
percentage agreement scores were generally
larger in the early years of the new CEQ
time series.

GRADUATE COURSE EXPERIENCE 2014

Label  Item 2010 2011 2012 2013 2014
GTS0T  The staff put a lot of time into commenting on my work. 646 673 690 698 699
GTS03  The teaching staff normally gave me helpful feedback on how I was going. 686 71.1 726 730 733
GTS10. The teaching staff of this course motivated me to do my best work. 617 643 664 672 675
GTS15 My lecturers were extremely good at explaining things. 627 647 662 669 669
GTS16  The teaching staff worked hard to make their subjects interesting. 639 665 680 685 688
GTS27  The staff made a real effort to understand difficulties | might be 528 552 563 574 578
having with my work.
GSS06  The course helped me develop my ability to work as a team member. 682 701 71.1 716 720
GSS14  The course sharpened my analytic skills. 81.1 817 830 832 831
GSS23  The course developed my problem-solving skills. 78.1 792 803 806 809
(GSS32  The course improved my skills in written communication. 795 805 810 815 816
GSS42  As a result of my course, | feel confident about tackling 718 734 746 750 750
unfamiliar problems.
GSS43 My course helped me to develop the ability to plan my own work. 78.1 796 805 807 808
0OSI49  Overall, I was satisfied with the quality of this course. 812 83 833 831 828
CGS08 It was always easy to know the standard of work expected. 610 626 662 663 658
CGS28 | usually had a clear idea of where | was going and what was 702 716 736 736 735
expected of me in this course.
CGS39 It was often hard to discover what was expected of me in this course. R~ 422 426 381 368 373
CGS46  The staff made it clear right from the start what they expected 645 658 695 703 690
from students.
AWS05  I'was generally given enough time to understand the things lhad tolearn. 724 747 746 739 738
AWS09  The sheer volume of work to be got through in this course meant it 289 286 313 259 243
couldn't all be thoroughly comprehended. R
AWS19  The workload was too heavy. R 331 331 365 311 281
AWS29  There was a lot of pressure on me as a student in this course. R 246 245 286 216 211
AAS04  To do well in this course all you really needed was a good memory. R 503 480 440 418 404
AAS26  The staff seemed more interested in testing what | had memorised 477 447 419 385 377
than what | had understood. R
AAS44  Too many staff asked me questions just about facts. R 468 460 404 386 371
IMS02 | found my studies intellectually stimulating. 846 866 852 848 834
IMSO7 | found the course motivating. 718 738 732 732 719
IMS13 Overall, my university experience was worthwhile. 877 837 878 868 847
IMS35  The course has stimulated my interest in the field of study. 798 814 798 795 787
SSS21 I was able to access information technology resources when | needed them. = 798 794 812 816 830
SSS24  Relevant learning resources were accessible when | needed them. 764 779 786 800 817
SSS25  Health, welfare and counselling services met my requirements. 457 477 498 506 528
SSS34  The library services were readily accessible. 794 796 803 807 829
SSS37  I'was satisfied with the course and careers advice provided. 588 609 641 634 647
GQS11 The course provided me with a broad overview of my field of knowledge. 822 83.1 84.1 842 837
GQS17 The course developed my confidence to investigate new ideas. 724 740 755 764 763
GQS30  University stimulated my enthusiasm for further learning. 69.1 706 715 717 715
GQS36  Ilearned to apply principles from this course to new situations. 789 802 813 819 818
GQS40 | consider what | learned valuable for my future. 85.1 855 863 861 85.5
GQS48 My university experience encouraged me to value perspectives 786 798 812 818 817
other than my own.
LRS12  The library resources were appropriate for my needs. 692 710 715 721 69.6
LRS33  The study materials were clear and concise. 724 752 746 748 723
LRS38 It was made clear what resources were available to help me learn. 748 771 777 773 764
LRS41 Course materials were relevant and up to date. 782 80.7 806 80.7 76.2
LRS47 = Where it was used, the information technology in teaching and 76.1 784 791 795 759
learning was effective.
LCS18  Ifelt part of a group of students and staff committed to learning. 652 680 693 700 695
LCS20 - Students'ideas and suggestions were used during the course. 536 556 580 590 591
LCS22  Ilearned to explore ideas confidently with other people. 706 723 739 749 743
LCS31  [felt| belonged to the university community. 535 565 585 585 587
LCS45  I'was able to explore academic interests with staff and students. 615 640 649 662 657
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